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Good afternoon. On behalf of my fellow panelipts let me cordially
welcome you to this session. Ve are delighted to be here with you to

-PeN share some information about the work of our CBTE project. We sin-
s.0 cerely hope we can serve you well, and to do this we decided that each
%,C) of us 'would present for no more 'than ten minutes; this should allow
e\J ample time for questions from the audience that might- individualize

your own ceincerns, and help us to be on target with your particular
.c) area-of interest in joining us this afternoon. With me today, as

indicated in the program, are Dr. Patricia Kay, Dr. William Penner 'and
Mr. Larry Kilian. Larry has kindly consented to fill in for Cecile
Segal who is listed on your program. Unfortunately, an,illness prevents
Cecile from being with us. As the program notes, I will give an over-
view of the framework and process of CBTE program, dev,elopment in New
York ,State. Pat will'address the development and field testing of
CUNY's special eduCation modules. Larry will smeak of the results and
implementation'of the modules' field testing, and Bill will speak on
some processes 'in developing a competency assessment model.

In presenting the framework to you I hoo4i to share with you
four considerations:

1. Nature and purpose'of the CBTE project.-_

2. The state context in which the project.' has 'worked.

3. A capsule overview of some things the project has done.

,4. Some results.

Let me begin by putting those four considerations" in a few,
sentences. The CBTE project through a state level policy board
representing the total educational dommunity, coordinatescompetence
based teacher education efforts, particularly at the preservice end
of the preservice - inservice continuum. 4 The project-sponsors the
acquisition, development; evaluation and dissemination of CBTE.
materials, techniques, processes and products. The prOject has'aided
in the development of at alternative-certification model. The pro-
lect facilitates effective" interaction within'consortia and betWeen
consortia. Let me now attempt to explain and clarify.

In June, 1972 the Board of Regents of the University of the
State of New York, though the Diiiision for Handicapped Children of
the State Education -De itment, was awarded by the Bureau of Edu-
cation forthe Handicap id' a grant to explore the competency:based
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.hypothesis and its implications for teacher training.' Our major
purposes were the two just mentioned: first, to acquire, develop and
evaluate instructional' materials and assessment techniques deemed
necessary for the successful implementation of competency based pro-:
grams and, second, to provide an alternate performance model for tb.e
certification of teachers.. Subcontracts weredrawn,up Oth a
number of-agencies. The particular focus of the work at CUNT.
ison instructional materials and assessment techniques. In the

4 first project year Syracuse University was supported in the develop-
ment of a master's level CBTE MR program; for the second and third
project years State University College at Plattsburgh has been
supported in their collaborative_ development of a special education
CBTE program. The convergence of a number of factors made the exis-
tence and activities of the project funded by this grant extal'em4y.
timely and relevant for the special education community in New York
State. Much sooner than 'anticipated, the horizons of our work were
broadened towards a special cemmittmen%of the project to the more
than forty special education degree granting institutions with 110
special education .programs in the state. This change in emphasis.
was occasioned by a .significant occurrence in September, 1972. In
September,'1972the-State Board of Regents issued a paper, Education
Beyond High School: The Regents Tentative Statewne Plan for the
Development of Post Secondary Education 1972. This paper Carefully
outlined the Board's endorsement of a competence based, field-centered

.approach to the ro reparation of educational persOnnel.
T,fie Boarde-h-a-fiid the institutions Q igh.er education in the state
with the responsibility of demonstratingthat all new proposed
training programs submitted for initial certification after September
1, 1973 contain the priority elements of a competence based training
structure.

A"program submission schedule esta shed by the-State Education
Deparpment's Division of Teacher Education a ertification called
for all colleges and universities than preparing elementary and
special education personnel to submit their revised_ltaining pro-
posal plans by February 1, 1975 to be reviewed for program---regis-
tration in a competence based, field centered- mode.. So every training
program in the state had a major job to do in formulating and imple-
mentirrg its training program in this new mode: Since there are many
.different definitions of competence based education let me give you
-the New York State. definition under which our institutions of higher
education have been mandated to operate.
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A key feature of the New York State experience is the collabor-
ative focus on people and organizations in program conceptualization

), and implementation'. The partnership formed by-the three mandated
groups (colleges, school administrators, teaching profession) is.
called a consortium. A statewide policy board for, the CBTE project
involves simultaneously all the mandated consortial elements of the
educational community comprising the total system. This board acts .
in an advisory capacity to Alert us to the stances adopted'by their
various constituencies. Wrth this help,, the projett has-assisted
the various consortia of the special education community around
the state to formulate and discusstheir training program design's
both within their own consortium and_with other consortia. The pro-
ject has heldtwo statewide conferences and thirteen regional work-

, shops. Also, a variety of technical assistance papers have been
prepared and disseminated. Project staff have served in an advisory
capacity to the State. Education Department's Division of Teacher
Education 4nd Certification in a variety of consultant roles, most
recently in Astatewide conference on assessment .to{ be held at the end'.
of this month. Also. in the planning stage is 612,4,141Vwnthird state-
wide special education CBTE Conference tobe held'in Plattsburgh,
New York in late August. For this conference, as for our other
conferences and workshops, we have coreducted.needs 4ssssment sur-
veys to provide help to the consortia which is.as realistic as
possible. The August Plattsburgh Conference will also address
assessment_ which is almost universally agreed, most certainlly in
New York State, to be a crucial problem in CBTE prograMming. In
the last eighteen months our emphasis has been much more "practical"
rather than Vissue" oriented.

We have.published and disseminated, statewide, materials' pro-
duced through these conferences and workshops. ThroUgh the kind
offices of the Bureau of Education for the,Handicapped and recently
through the Teacher Education Olvtsion of CEC, one conference pro-
ceedings has been distributed nationally, Design for Competence
Based Education in Spe4ial Education. If you 'have n9t seed this
book, and you wish to explore some of the pr,dmise, processes and
problems of CBTE programming, a limited numberlof.single copies
are available upon request to our office.

So, the CBTE project has been in a uniquely satisfying position
of providing technical assistance and support to the special education
consortia in the extremely difficult task laid on them;iof being the
first!in the state to conceptuq.ize and implement their training
programs in the competence based mode. And An extremely difficult
task it has been.,

The "tooling up" process towards the competency mode in a
collaborative way created a great bit of anxiety and, in some cases,
not a little hostility. Significant changes in diAction in a process
model of competency-identification, focused training, assessment of .

k

mastery] and validationis a highly complex, time consuming and costly
process, and cans drain the eneruPo.f,personnel. resources. This is
true even of those highly committed to such changes, not only those

4
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reacting most exclusively to the state mandate. The state may mandate
collaboration but rear, live individuals who are also at the same time
,representative of a particular organizational view, are the ones who
have to put it all together. You may also have, heard rumors of
financial questions in New York, city and state; diminishing re-
.sources at all levels of education have tended to compound the
problems: Whatever progress there has been and I believe. the
progress 'has been considerable - has come "out of the hides" of a
greatnumher of talented, resourceful, and hardworking people, par-
ticularly hutinot exclusively, on the college campus. The basic ,

purpose of the conferences and of sharing project produced materials
was to provide the consortia the opportunity to-identify and resolve
some of the major difficulties encountered in beginning steps toyard
delineatinvassumptions, establishing priorities, and indicating
the general parameters of such professional planning.

I wish to avbid the detatable issue of the wisdom of a state's
mandating CBTE. Let me note, hoviever, some of the positive results
our project has seen among the special education cp'nsortia around out
state who have 'moved, with uneven efforts., towards mandated CBTE .pro-

...
gramS:

.,
.

Understandably, and perhaps not unexp ctedly; the. program
situations are tar fram-t-helideal which m h CBTE literature prom -es.
Also, 'as I indicated before, CB-TE is -far oreA,rime and resource on-
suming than a deceptively simple view mig t promise. Even wit those

v -qualifiers, though, I think it safe to make this global sta ment:
A mpderate, realistic, practical approach to GBTE has no produced"
all the goodies that ardent* CBTE proponents have promi d; ne )ither has,
it featured the dehumanization and mechanistic techn'cian production
/2/decried by CBTE's most trenchant critics. My.own iew.is-that, oh
balance, the results have been positive steps in- a healthy .direction.

t .

1. There has been-demonstrable evidenc e that the colleges. have
had profitable inputs if not the ideal of meaningful and
significant input. The vice s also versa. Public school

sadministrators and teachers ave begun to reali4e some ,

of the-tOnstraints on col eg.e facultie's.

2. A sweeping re-examinat n of
.

teacher education programs has
been an ongoing process, within taCulties, within consortia,
between consortia an'd' at'the state level. 'Purposes have
been quektioned, pr grams integrated, overlap and gapsdis-. .

-co mAred,'resources reallocated; and the like.
,

3.: Conceptualizations of prgram have often remained too
-,, broad and general, !Alt tfiere has been a lot of movement

towards greater specificty.

4:-''Statement of skilla,.knowledge and attitudes are more public

qae.,
previously, and have been given

clearer statements' of program expecta
,

. and explicit than p

2
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5. Greater efforts to provide students alternative learning
activities have been made, as well as some movement"to in-
'dividuarize& instruction.

6. Some progress has been made in thearea.of learner
accountability and professor accountability.

\
7. There, has, been a great improvement in the area of student

.

guidance.

8. There has been a definite movement towards placement of
'students to'have earlier, more frequent 'experiences in
the field.

79. Much interest has been generated in studying some crucial
areas, e.g.' coppetericy assessment and program evaluatfori.

)
r,

,


